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STATEMENT OF TEACHING PHILOSOPHY 
 
My pedagogy is deeply shaped by my formative experience teaching undergraduates as a 
Lecturer and as a teaching assistant at U.C. Santa Cruz. The development of my teaching 
practice was a central part of my graduate education in History of Consciousness at UCSC—I 
taught undergraduates the entire way through my Ph.D. work—and I was fortunate to continue 
this work as a Lecturer in UCSC’s Humanities Core program. During my time at UCSC, I was 
able to gain extensive experience in my area of specialization, teaching modern European 
philosophy in the Humanities Core, History of Consciousness, Philosophy, and Feminist Studies 
programs. My pedagogical approach thus draws directly on experience teaching across 
disciplines, and in multiple formats (lectures, seminars, and small group writing instruction). I 
have continued to develop this practice in the Interdisciplinary Arts and Sciences program at 
U.W. Bothell. In all the courses I teach, I employ a pedagogy that focuses first and foremost on 
fostering student’s ability to think critically, to engage texts, issues, and the world around them 
through active questioning. “Critical thinking” designates, for me, an ongoing engagement with 
pressing issues and questions, and helping students become critical thinkers, I believe, entails 
helping them build vital skills in the areas of critical reading and writing. I see my job as an 
educator, then, as helping students build key skills beyond course content that they can carry into 
future coursework, into other disciplines, and into their post-graduate careers. 
 
This approach begins by ensuring students feel empowered in the classroom, working from the 
understanding that students of diverse backgrounds and abilities all have important contributions 
to make. In my classroom practice, this means underscoring for students that a productive 
discussion can, and often does, begin from the recognition that one did not understand the 
reading; even as, I tell students, we have the responsibility, as members of a learning community, 
to make a real effort to engage the material at hand. This is particularly important, I find, when 
students work with challenging primary texts. My first-year students often find, for instance, the 
form of Plato’s dialogues exceedingly difficult at first. In my experience, students are often 
equally intimidated when dealing with densely “theoretical” texts in Continental philosophy (I 
have had this experience often teaching Judith Butler’s work). In the classroom, then, I work 
hard to create a supportive environment in which students feel comfortable experimenting, trying 
out new ideas, and working through materials in an experiential, hands-on way.   
 
In general, my teaching practice is predicated on a commitment to supporting students in 
developing skills as rigorous and engaged readers. This is as true for me in introductory surveys 
as it is in advanced seminars. In facilitating discussions, for instance, I try to model for students 
how critical thinking and reflection begins with reading. In the classroom, I emphasize close 
textual analysis in an open, mutually supportive environment. My goal is to help students refine 
their skills as flexible, sophisticated readers who can draw on a range of reading strategies. For 
example, in a course I teach on the modern European tradition with readings by Marx, Nietzsche, 
Arendt, and Fanon among others, I work hard in class discussions to foreground and model the 
different reading approaches each text requires. This means at different moments tracking, on the 
board, the progression of a logical argument in Kant, unpacking the rhetoric of Nietzsche’s 
Genealogy of Morals, or fleshing out together the wider implications of Fanon’s account of 
bodily existence. This often also takes the form of helping students make connections between 
what they are reading and their own life experience. For instance, discussing Marx in this same 
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class, I frequently ask students to reflect on jobs they have had and then to locate some aspect of 
their experience in Marx’s description of alienation. Students then write personal, reflective 
narratives about labor, adding their own insights and noting salient issues that they think Marx’s 
historically-bound model doesn’t speak to, or experiences they have had that contradict his 
account. The moment I see challenging concepts begin to “click” for students, when they begin 
to gain both facility and confidence working with them, is always one the most enjoyable 
experiences I have in the classroom. In the weeks following this exercise, we are able to draw 
continually on students’ personal experiences as workers, a strategy that proves invaluable as we 
encounter other authors challenging and responding to Marx. 
 
At the same time, I strive in my classes to maintain a constant connection between critical 
thinking, reading, and writing. In my time teaching expository writing in UCSC’s Humanities 
Core course, I developed a number of approaches and exercises that I now bring to all of the 
courses I teach, even those with larger numbers. My aim is to help students build essential 
academic writing skills that they may carry with them into a range of contexts and disciplines. 
This requires presenting academic writing as a form of discourse in which one is addressing a 
real reader in a particular context. In my experience, this approach allows students to focus both 
on refining their writing at the level of the sentence and on the need for clarity and precision in 
expression and thought more generally. I use group work and peer evaluation, where possible, to 
help students see firsthand just how their writing is received and interpreted, and to give them 
experience responding to the feedback of fellow writers. I also work with students individually 
wherever possible. In both settings, my aim is for students to begin to understand writing not as a 
mechanical movement from first draft to copyedited revision, but as a dynamic, sometimes 
circular process of defining one’s position, articulating it clearly, and persuasively making one’s 
case. Implementing this approach with first-year students at U.W. Bothell, I found that as we 
approached the end of the quarter, the vast majority of students, even those who had struggled at 
first, had made real strides, particularly in their ability to formulate a lucid, nuanced argument. 
This, for me, was one of my most rewarding teaching achievements.   
 
It is especially important to me that my teaching practice remains connected to the concerns of 
my research. My research agenda informs the courses I have developed, but it also informs my 
pedagogy. This is perhaps best exemplified by my approach to helping students work with 
difficult texts. As someone whose work is on Derrida’s rearticulation of the philosophical 
tradition, I am frequently asking students to engage with challenging primary texts because I see 
real intellectual value in this process. It is, in my view, a way of encouraging students to go 
beyond what they initially think themselves capable of—within an open, supportive 
environment, where they feel comfortable trying new things. In a recent course, one of my 
students said he found Foucault’s writing too dense to parse, but over the course of the quarter, 
he became deeply engaged in the material, and wrote an outstanding final paper evaluating 
Foucault’s gloss on Kant’s idea of enlightenment. Thus, I find that when students encounter 
potentially difficult material in a supportive setting, they may be intimidated initially, but their 
work and their thinking ultimately benefit from the process. Here, my teaching practice is 
actively informed by my interest in Derridean deconstruction: I believe that by engaging 
productively with what presents itself as an impasse or obstacle to thought, it is possible to 
transform the terms in which we approach key issues and problems in the classroom and in the 
world.  
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STATEMENT ON CONTRIBUTIONS TO DIVERSITY 
 
My primary area of specialization is 20th-century and contemporary Continental philosophy and 
critical theory, with additional expertise in 19th-century philosophy, ethics, and social and 
political philosophy. My approach to these traditions is informed by an underlying commitment 
to social justice and issues of race, class, gender, and sexuality. But just as important, I am 
pedagogically committed to making these fields accessible and relevant to students of all 
backgrounds. 
 
My focus on the ethical and political claims of deconstruction and psychoanalysis reflects my 
deep investment in social justice. I believe these theoretical frameworks are essential to thinking 
critically about hegemonic forms of power, particularly as they operate in formations of race, 
class, gender, and sexuality, and this conviction is the central motivation for my work on ethical 
and political questions. My recent writing on the political practice of the death penalty in the 
U.S.—writing motivated, in large part, by a concern for the racism inherent in its application, 
and the gendered character of the discourse around capital punishment—is a concrete example of 
this concern. I am profoundly influenced in this work by my intellectual formation in the History 
of Consciousness Department at U.C. Santa Cruz, a program with an explicit commitment to 
feminist, queer, and anti-racist pedagogies.  Drawing on graduate coursework in feminist theory, 
in particular, I seek to produce knowledge that facilitates critical and practical political dialogue. 
Indeed, I believe this to be the integral function and potential of philosophy today, and of the 
humanities more broadly. 
 
A commitment to diversity is central to my teaching practice. As a Lecturer at UCSC and U.W. 
Bothell, I have had the opportunity to work with a diverse student population, including many 
second language learners and first-generation college students. At U.W. Bothell in particular, I 
have learned to negotiate—and help students negotiate—issues of gender, race, class, sexuality, 
age, and ability, while maintaining a respectful and productive learning environment. This 
experience shapes both my curriculum design and my classroom practice. When teaching 
Philosophy of Human Nature to first year students, for instance, I place feminist approaches and 
critical race theory at the center of our discussions in the second half of the course in order to 
show students, right away in their first encounter with the discipline, that issues of race, gender, 
and sexuality are of vital importance in philosophy. In all the courses I teach, I strive to make 
course content accessible, and relevant, to students of diverse backgrounds and varying degrees 
of access to higher education.  
 
I believe my originally interdisciplinary formation to be an asset in the profession. As an 
educator and a colleague, my goal is to add to the diversity and breadth of knowledge available 
to us all.  What I can contribute is my work in the field, and my experience as a student, teacher, 
and worker.  I intend to open up fields of knowledge that have previously been closed and to 
participate actively in the practice of putting this knowledge to work.   
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SAMPLE SYLLABUS: INTRODUCTORY SEMINAR  
 
PHILOSOPHY OF HUMAN NATURE  
 
 
 
Course texts: 

Plato, Five Dialogues (Hackett, 2002) 
René Descartes, Meditations on First Philosophy (Cambridge UP, 1996) 
Sigmund Freud, Civilization and Its Discontents (Norton, 2010) 

 
Course Description: 
What makes us human?  Are we fundamentally rational or spiritual?  Natural or social?  Free or 
determined?  Can we change who and what we are?  Are we primarily self-interested or 
concerned with others?  What impact on ethical and political life do the various answers we 
might offer on these questions have?  What can these answers tell us about how we ought to 
live?; what can they tell us about the possibility of happiness?  Finally, does everyone have the 
same nature?  How should we take race and gender into account in thinking about the human 
person?   
 
This introductory seminar will critically examine some of the key philosophical accounts of 
human nature in the Western tradition.  Exploring the question of human nature will allow us to 
weigh a series of related questions concerning human knowledge, freedom, the existence of God, 
identity, the mind, the body, and our relation to others.  Special emphasis will be placed on 
building core critical thinking and writing skills, and speaking with clarity and precision in a 
scholarly setting. 
 
Student Learning Goals:  
This course is designed to enhance several intellectual skills and practices. First, it seeks to 
further your ability to engage critically with other peoples' ideas and writing and, in turn, your 
own. “Critical thinking” is understood here as an active, creative procedure of interpretation and 
questioning. At the same time, the course seeks to improve students’ ability to think and imagine 
philosophically and independently. It is centrally designed to further your ability to understand 
and value written and spoken communication. In this category is included furthering your ability 
to engage with your peers’ writing and ideas and to hone your own communications skills 
(especially written communication, with a special focus on the use of effective analysis and 
argument).  
 
Assessment: Grades will be based on  

Participation and attendance (15%) 
Responses to reading questions and short assignments (15%) 
Midterm exam (15%) 
Paper portfolio (55%): 

2 shorter papers (3–5 pgs):  15% each 
 1 substantial paper revision: 10%  

1 final paper (5–7 pgs): 15%  
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Your final grades are comprehensive.  They account for all aspects of your work over the 
quarter—the intellectual work of reading, thinking, and writing; the cooperative work of 
participating in an intellectual community; and the procedural work of completing reading and 
writing assignments, meeting deadlines, and attending class sections and lectures.  I will 
determine your final grade by considering all of your work at the quarter's end, both written and 
participatory.  You will assemble this work and present it to me at the end of the quarter in a 
final portfolio, so make sure to keep all of your work throughout the quarter.  During the 
quarter you will receive written and verbal assessment and advice concerning what your work 
has accomplished and how it can be improved rather than letter grades on individual 
assignments.  If you are concerned about how you are performing in class, please come talk to 
me early on.  

 
Readings:  
The readings constitute the central subject matter of the course. Given the subject matter of this 
class, the readings can be a bit challenging. Please set aside the appropriate time to work through 
the readings by the date listed on the syllabus. You should print out copies of online readings for 
yourself and bring them with you to class.   
 
Reading Questions and Short Assignments (15%):  
You will be required to post a response to reading questions or, sometimes, a question of your 
own, on Canvas each week (see course schedule below for details). The course will also require 
some shorter written and creative assignments (some of them in class). 
 
Paper Portfolio (55%): 
Papers are an opportunity to go further into a text, to figure it out, and to bring your own ideas 
about it to light. Essays help us explore ideas more deeply, clearly, and precisely, and contribute 
those ideas to our intellectual community.  The course requires three formal essays, listed below 
with due dates (subject to slight changes), and at least one substantial paper revision. In general, 
your essays will be submitted through Canvas. Essays are expected to present an original 
argument and a detailed analysis of course materials. A prompt will be circulated in advance of 
each paper.  Please read the prompt thoroughly to understand the assignment 
 
 

COURSE SCHEDULE 
(syllabus in development; schedule and readings subject to change) 

 
Week 1: Introduction to the course 
 Topic: Socrates, Plato, and the meaning of life 

Plato, “Apology” and “Crito” 
 
Week 2:  
 Topic: Plato on the mind and knowledge 
 Plato, “Phaedo” 
 
Week 3:  
 Topic: Plato on justice and the community 
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 Plato, from Republic (504d–519c) 
 
Week 4:  

Topic: Aristotle on virtue and happiness 
 Aristotle, Nicomachean Ethics, Book 1, Chs 1–9 
 Assignments: Essay #1 due 
 
Week 5:  

Topic: Descartes on doubt and the self 
 Descartes, Meditations on First Philosophy (Dedicatory Letter, 1 and 2) 
 
Week 6:  

Topic: Descartes on the self and God 
 Descartes, Meditations on First Philosophy (3 and 6, with additional excerpts) 
 Assignments: Revision of Essay #1 
 
Week 7:  

Topic: Nietzsche on the subject and will-to-power  
Nietzsche, “On the Prejudices of Philosophers”  
Nietzsche, “Preface” and Section 1 in Beyond Good and Evil  
  

Week 8:  
Topic: Nietzsche on will-to-power (con’t) 
Nietzsche, “Preface” and Section 1 in Beyond Good and Evil  
Assignments: Midterm Exam 

 
Week 9:  

Topic: Freud on instincts and social life 
 Freud, Civilization and Its Discontents, Ch. 1–3 
 
Week 10:  

Topic: Freud on instincts and social life (con’t) 
 Freud, Civilization and Its Discontents, Ch. 4–6 
 Assignments: Essay #2 due 
 
Week 11:  

Topic: Sartre on freedom and responsibility 
 J.-P. Sartre, Existentialism is Humanism” 
 J.-P. Sartre, “The Wall” 
 
Week 12:  

Topic: de Beauvoir on gender  
 Simone de Beauvoir, The Second Sex, Introduction 
 Assignments: Revision of Essay #2 due 
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Week 13:  
Topic: de Beauvoir on gender (con’t) 
Simone de Beauvoir, The Ethics of Ambiguity, excerpts 

  Judith Butler, “Sex and Gender in Simone de Beauvoir’s Second Sex” 
 
Week 14:  

Topic: Race and embodiment 1 
 Franz Fanon, Black Skin, White Masks, “The Lived Experience of the Black” 
 Linda Alcoff, “Toward a Phenomenology of Racial Embodiment” 
 
Week 15:  

Topic: Race and embodiment 2 
Linda Alcoff, “Toward a Phenomenology of Racial Embodiment” 

 Course wrap-up 
 
Final paper due with your Portfolio 
 
 
 
 
Respect for Diversity: Diverse backgrounds, embodiments and experiences are essential to the 
critical thinking endeavor at the heart of university education, and in IAS and at UW Bothell we 
place a particular and unique emphasis on this. Students are expected to: 

• Respect individual differences which may include, but are not limited to: age, cultural 
background, disability, ethnicity, family status, gender presentation, immigration status, 
national origin, race, religion, sex, sexual orientation, socioeconomic status, and veteran 
status. 

• Engage respectfully in discussion of diverse worldviews and ideologies embedded in 
course readings, presentations, and artifacts, including those course materials that are at 
odds with personal beliefs and values. 

• Use non-discriminatory language in the classroom and in your written assignments—this 
includes gender-appropriate pronouns when referring to specific individuals (e.g., women 
write books and articles too: not all authors are “he”; further, some people’s gender 
identities are not apparent from their names or looks). It also includes refraining from 
profanity, slurs, or language that is sexist, ageist, homophobic or denigrating to people 
with disabilities. 

 
Students seeking support around these issues can find more information and resources at 
http://www.uwb.edu/diversity. 
 
Disability accommodations: Accommodation for disabled students is a campus priority.   If you 
believe that you have a disability and would like academic accommodations, please contact 
Disability Support Services at 425.352.5307, 425.352.5303 TDD, 425.352.5455 FAX, or at 
drs@uwb.edu or http://www.uwb.edu/studentservices/drs. Meanwhile, if there is anything that I 
can do to support you and your learning, do not hesitate to come talk to me about it.  
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SAMPLE SYLLABUS: INTRODUCTORY SEMINAR  
 
ETHICS AND CONTEMPORARY ISSUES 
 
(Syllabus in progress) 
 
 
Course texts: 

Aristotle Nicomachean Ethics, trans. T. Irwin (Hackett, 1999) 
Immanuel Kant, Groundwork of the Metaphysics of Morals, trans. M. Gregor  

(Cambridge UP, 1997) 
 
 Additional readings available on electronic reserve. 
 
Course Description: 
Ethics concerns itself with how we should live our lives. It seeks answers to such fundamental 
questions as: What is happiness? What is right and wrong action? What are we to do when there 
is a conflict between what makes us happy and what is right? In this course, we will examine 
three important ethical theories in the Western philosophical tradition and consider the 
implications for understanding a number of contemporary issues. Initially, our focus will be on 
examining Aristotlean ethics, Kantian ethics, and utilitarianism by reading historical (primary) 
texts. In the second half of the course, we will look at contemporary debates in applied ethics 
concerning issues around international aid, animal rights, and the use of torture. The course aims 
to provide you with a comprehensive introduction to fundamental aspects of ethical theory and 
their implications for contemporary issues. It also aims to help students build critical reading and 
writing skills.    
 
Student Learning Goals:  
In addition to introducing you to the field of philosophical ethics, this course is designed to 
enhance several intellectual skills and practices. First, it seeks to further your ability to engage 
critically with other peoples' ideas and writing and, in turn, your own. “Critical thinking” is 
understood here as an active, creative procedure of interpretation and questioning. At the same 
time, the course seeks to improve students’ ability to think and imagine philosophically and 
independently. It is centrally designed to further your ability to understand and value written and 
spoken communication. In this category is included furthering your ability to engage with your 
peers’ writing and ideas and to hone your own communications skills (especially written 
communication, with a special focus on the use of effective analysis and argument).  
 
Assessment: Grades will be based on  

Participation and attendance (15%) 
Responses to reading questions and short assignments (15%) 
Midterm exam (15%) 
Paper portfolio (55%): 

2 shorter papers (3–5 pgs):  15% each 
 1 substantial paper revision: 10%  

1 final paper (5–7 pgs): 15%  
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COURSE SCHEDULE 
(syllabus in development; schedule and readings subject to change) 

 
Unit 1: Aristotlean Ethics 
Week 1: Introduction to the course 
 Aristotle, Nicomachean Ethics, Book 1, Chs. 1–5 
 
Week 2:  
 Aristotle, Nicomachean Ethics, Book 1, Chs. 1–5 (con’t) 

Aristotle, Nicomachean Ethics, Book I, Chs. 7–9 and 13 
 
Week 3:  
 Aristotle, Nicomachean Ethics, Book II (1103a15–1109b27) 

Aristotle, Nicomachean Ethics, Book III, Chs. 6–12 
  
Week 4:  

Aristotle, Nicomachean Ethics, Book VIII, Chs. 1–4, 7–8 
 Assignments: Essay #1 due 
 
Week 5:  

Aristotle, Nicomachean Ethics, Book IX, Chs. 4, 8–10 
Aristotle, Nicomachean Ethics, Book X, Chs. 6–9 

 
Unit 2: Kantian Ethics 
Week 6:  

Kant, Groundwork, Sect. I (pp. 7–18; marginal 4:393-405) 
 Assignments: Revision of Essay #1 
 
Week 7:  

Kant, Groundwork, Sect. II (pp. 19–34; marginal 4:406-424) 
  
Week 8:  

Kant, Groundwork, Sect. II (pp. 34–44; marginal 4:425-437) 
Assignments: Midterm Exam 

 
Week 9:  

Kant, Groundwork, Sect. II (pp. 34–44; marginal 4:425-437) (con’t) 
Begin reading: John Stuart Mill, from Utilitarianism  

 
Unit 3: Utilitarianism 
Week 10:  
 John Stuart Mill, from Utilitarianism  
 Assignments: Essay #2 due 
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Unit 4: Contemporary Issues 
Week 11:  

Peter Singer, “Famine, Affluence, and Morality”  
John Arthur, “Famine Relief and the Ideal Moral Code”  

 
Week 12:  
 Review Singer and Arthur 

Onora O’Neill, “The Moral Perplexities of Famine Relief”  
Assignments: Revision of Essay #2 due 
 

Week 13:  
Peter Singer, from Animal Liberation  
Jan Narveson, “Animal Rights Revisited” (pp. 51-56)  

 
Week 14:  

Andrew McCarthy, “Torture: Thinking About the Unthinkable”  
David Luban, “Liberalism, Torture, and the Ticking Bomb”  

 
Week 15:  

Course Wrap up 
Final papers due with your portfolio 
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SAMPLE SYLLABUS: INTERMEDIATE SURVEY  
 
19TH-CENTURY PHILOSOPHY  
 
(Syllabus in progress) 
 
 
Course Description: 
This course is intended to serve as an introductory survey of 19th-century Continental 
philosophy.  Readings consist of primary texts by key authors, with special emphasis on Hegel, 
Marx, and Nietzsche.  The course concludes by considering the ways some of these authors set 
the scene for Continental philosophy in the 20th-century.  
 
Course Texts: 
Hegel, Introduction to the Philosophy of History (Hackett) 
Kierkegaard, Fear and Trembling (Penguin) 
Nietzsche, Basic Writings of Nietzsche, ed. W. Kaufmann (Modern Library) 
Schopenhauer, Essays and Aphorisms (Penguin) 
Marx, The Communist Manifesto and Related Writings (Bedford / St. Martin’s) 
Articles on Canvas 
 
Requirements: Evaluation will be based on two in-class exams (25% each) and two four-page 
papers (20% each).  You will receive assigned paper topics and questions in advance.  Regular 
attendance will be factored into the participation grade (10% of total grade).  All components 
must be completed to pass the course.  
 
 

COURSE SCHEDULE 
(syllabus in development; schedule and readings subject to change) 

 
Week 1: Introduction 
 
Background on Kant / Introduction to Schopenhauer 

Recommended: Introduction by R.J. Hollingdale to Essays and Aphorisms 
   
Week 2: Schopenhauer 1 
 
Body and Will: 

Selections from World as Will and Representation, Bk. II, excerpted in Gardiner, 19th 
Century Philosophy (PDF) 
Essays & Aphorisms (E&A) 41 - 60 

Aesthetics: 
Selections from WWR, Bk. III (PDF) 
“On Aesthetics,” E&A 155 - 165 
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Week 3: Schopenhauer 2 
 
Ethics and Renunciation: 

Selections from WWR, Bk. IV, “Virtue and Renunciation” (PDF) 
“On Ethics”, E&A 133 - 147 

Religion, Suicide and other topics:  
 E&A 61 – 114; 180 – 197    
 
Week 4: Hegel 1 
 
Background and Introduction  
 “Reason in History,” Ch. 2 of Intro. to the Philosophy of History 
Self-Consciousness and the Master/Slave Dialectic  

The Phenomenology of Spirit, paragraphs ¶¶178- 196 (PDF) 
Charles Taylor, “Self-Consciousness” in Hegel (PDF) 

 
Week 5: Hegel 2 
 
Master/Slave and Freedom:        

Phenomenology ¶¶189 - 196  (PDF)  
 “Stoicism and Skepticism,” Phenomenology ¶¶197 – 207 (PDF) 
Freedom in History:     

“Freedom, the Individual and the State,” Intro to Philosophy of History 19 – 56 
 

In-Class Exam on Schopenhauer and Hegel 
  
Week 6: Kierkegaard Responds to Hegel 
 
Introduction: 

“An Existential System Is Impossible” (PDF) 
 Fear and Trembling 41 – 95   
Critique of Hegel:  
 Fear & Trembling 83 – 147 
  

Essay 1 on Schopenhauer due in class 
 
Week 7: Marx Responds to Hegel 
 
Introduction: 
 Marx and Engels, “Manifesto of the Communist Party” 
Critique of Hegel 1: 

“Alienated Labor” in Manifesto and Related Documents  
“Theses on Feuerbach” in Manifesto and Related Documents  
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Week 8: Marx 2 
 
Critique of Hegel 2 
 The Economic and Philosophic Manuscripts of 1844 (PDF) 
 Excerpts from The German Ideology and The Eighteenth Brumaire… in Related  

Documents 
The Commodity Form: 
 “The Fetishism of Commodities and the Secret Thereof” in Related Documents 
 
Week 9: Nietzsche 1 
 
 “God is dead” and Nihilism: 
 Excerpts from The Birth of Tragedy (PDF) 

"Attempt at a Self-Criticism," Basic Writings 17-27 
 The Gay Science, Book Three (PDF) 
  
Week 10: Nietzsche 2: What is Will-to-Power? 
 
The Emergence of Will-to-Power 

“On the Prejudices of Philosophers” (Basic Writings) 
Beyond Good and Evil, Preface and Section I,    
Beyond Good and Evil Section II, "The Free Spirit", esp. # 36, Section IX #259  

 
Week 11: Nietzsche 3: Attack on Moral Prejudices 
 
Good and Bad and Good and Evil 

On the Genealogy of Morals," Preface and Essay I (Basic Writings) 
Guilt and the Origins of Conscience 

Genealogy of Morals, Essay II 
 

In-class Exam on Kierkegaard, Marx, and Nietzsche readings to date 
 
Week 12: Nietzsche 4: Perspectivism and Eternal Recurrence 
 
Perspectivism and Truth:   

On the Genealogy of Morals, Essay III 
 Review Beyond Good and Evil, Section I   
Nietzsche on the Eternal Recurrence and Life Affirmation: 
 Gay Science, Part IV, 339-342, (esp. #341 “The greatest weight”) 

“Notes from 1881,” 238-241 (PDF) 
Ecce Homo, on “amor fati” (PDF) 
Excerpts from Zarathustra (PDF) 
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Week 13: Towards the 20th-Century 
 
Legacies of Hegel, Nietzsche, Marx 
 Freud, “A Specimen Dream” in The Interpretation of Dreams (PDF) 

Foucault, “Nietzsche, Freud, Marx” (PDF) 
Deleuze, Nietzsche and Philosophy 25-29, 44-52 (PDF) 
 “Nomad Thought” (PDF) 

 
Week 14: Final Papers on Nietzsche due in class 
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SAMPLE SYLLABUS: INTERMEDIATE / ADVANCED SURVEY  
 
20TH-CENTURY CONTINENTAL PHILOSOPHY:  
PHENOMENOLOGY TO POSTSTRUCTURALISM 
 
(Syllabus in progress) 
 
 
Course Description: 
This course is intended to serve as a survey of 20th-century Continental philosophy.  While 
covering the full sweep of Continental thought in the 20th-century, the course chart this trajectory 
with a special focus on two main philosophers to be studied in further detail: the French 
philosophers Jean-Paul Sartre and Michel Foucault.  Sartre’s phenomenology, including his 
analyses of one’s relation to oneself, others, time, and being will be compared with Foucault’s 
poststructuralist orientation and his specific analyses of disciplinary power and biopower, as well 
as the issues of subject formation and social hermeneutics.  Other key figures covered in the 
course include Martin Heidegger, Emmanuel Levinas, Maurice Meleau-Ponty, Jacques Derrida, 
and Judith Butler. 
 
Core Texts: 
Sartre, Being and Nothingness 
Foucault, The Essential Foucault 
Foucault, Discipline and Punish 
Foucault, History of Sexuality, Vol. 1 
Derrida, Of Grammatology 
Articles on Canvas 
 
Requirements: Evaluation will be based on two in-class exams (25% each) and two four-page 
papers (20% each).  You will receive paper topics and questions in advance.  Regular attendance 
will be factored into the participation grade (10% of total grade).  All components must be 
completed to pass the course.  
 
 
Week 1: Introduction 
 
Vincent Descombes, “Introduction” and “The humanization of nothingness” in Modern  

French Philosophy 
Alexandre Kojève, “In Place of an Introduction” in Introduction to the Reading of Hegel 
   
Week 2: Sartre’s Phenomenology  
 
Topic: The Self, Nothingness, Bad Faith, Humanism 
 Being and Nothingness 56-85; 86-116 
 “Existentialism is a Humanism” 
 
 



Trumbull – Teaching Portfolio – Page 17 of 41 
 

 

Week 3: Sartre vs. Levinas 
 
Topic: The Other: The Look and the Face 
 Being and Nothingness 301-303; 340-353; 471-534 
 Levinas, “Ethics as First Philosophy” 
 
Week 4: Sartre vs. Heidegger 
 
Topic: Death and Temporality 
 Being and Nothingness 680-707; 559-569; 581-588; 594-600, 605-619 
 Heidegger, “The struggle for a historical world-view” 
 Heidegger, Being and Time 274-311 
 Sartre, “The Wall” 
 
Week 5: Sartre vs. Merleau-Ponty 
 
Topic: Freedom 
 Being and Nothingness 707-711; 719-734; 795-798 
 Merleau-Ponty, “Freedom” in Phenomenology of Perception (434-456) 
 

In-Class Exam 
  
Week 6: Structuralism and Poststructuralism 
 
Topic: “The Linguistic Turn” 

Foucault, “Structuralism and Poststructuralism” in the Essential Foucault 
Foucault, “What is an Author?” in the Essential Foucault 
Roland Barthes, From Work to Text” in Image/Mustic/Text (155-164) 
Foucault, “Discourse on Langauge” in Archaeology of Knowledge (215-238) 

 
 Essay 1 due in class: Suggested topics 

1) Sartre vs. Levinas on the Other 
2) Sartre vs. Heidegger on Death 
3) Sartre vs. Merleau-Ponty on Freedom 

   
Week 7: The Emergence of Deconstruction 
 
Topic: Difference 

Derrida, “Différance," in Margins of Philosophy (1-28) 
Derrida “Writing Before the Letter” in Of Grammatology (1-30) and 

 “The Violence of the Letter: From Lévi-Strauss to Rousseau” in Grammatology  
(95-118) 
Derrida, “Letter to a Japanese Friend” 
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Week 8: Foucault: Disciplinary Power vs. Sovereignty Power 
 
Foucault, Discipline and Punish 3-31; 135-149; 167-169; 195-228 
 “Truth and Power” in the Essential Foucault  
 “Foucault responds to Sartre” (in Foucault Live) 
 
Week 9: Foucault: Biopower and Biopolitics 
 
Foucault, History of Sexuality Vol. 1 81-114; 135-159 
 “The Subject and Power” and “The Birth of Biopolitics” in the Essential Foucault 
  
Week 10: Foucault: Genealogy, Ethics, and the Self 
 
Foucault, “On the Genealogy of Ethics” in The Essential Foucault 

“The Ethics of the Concern of the Self as a Practice of Freedom” 
“Nietzsche, Genealogy, History” 

 
Week 11: Foucault: Self-Fashioning and Self-Critique 
 
Foucault, “What is Critique?” in The Essential Foucault.  
  “What is Enlightenment?” in The Essential Foucault 
 “Technologies of the Self” 
 
Week 12: Foucault and Butler 
 
Topic: The Value of Critique 

Judith Butler, “What is Critique: An Essay on Foucault’s Virtue” 
 “Bodies That Matter” in Bodies That Matter 
 
 Essay 2 due in class: Suggested topics 

1) Foucault on Power  
2) De-Subjugation and Resistance in Foucault 
3) Foucault vs. Sartre on Power and Freedom 
4) Foucault vs. Sartre on Self and Others 

 
Week 13: After Poststructuralism? 
 
Topic: New directions and challenges to poststructuralism 
 Derrida, Rogues (Part 1) 
 Derrida, Interview with Borradori in Philosophy in a Time of Terror 

Butler, excerpts from Precarious Lives 
 
Week 14: Final In-class Exam  
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SAMPLE SYLLABUS: ADVANCED COURSE 
 
FREUD AND PSYCHOANALYSIS 
 
Course Syllabus 
Robert Trumbull (U.W. Bothell) 
 
 
Course Description: 
This course looks at Freud’s revolutionary concept of the unconscious and its impact on 
European thought.  In the first part of the course, our focus will be on Freud’s notion of 
unconscious and its intimate relation to memory, sexuality, and the drives (Freud’s term for the 
basic forces at work in the living organism).  This will occupy the bulk of our labor.  However, 
in the second part of the course, we will turn our attention to a few key responses to Freud, not 
only in the field Freud founded, psychoanalysis, but in philosophy more broadly.     
 
Assignments and grades: Evaluation will be based on weekly response assignments (20%) in 
which students define what they take to be the two key terms from the readings for that week, 
and two papers—a midterm paper (20%) and a final paper (40%).  The final 20% of the grade 
based on attendance and participation.  
 
Midterm Essay (due in week 7): Students will be asked to turn in a 5 to 7 page paper—in 
response to one of the paper prompt questions to be distributed in week 3.  In their paper, 
students should focus one or two texts.  
 
Final Essay (due end of week 15): Students will be asked to turn a more substantial paper—10 to 
15 pages in length.  A prompt with questions and options will be distributed in week 11 and an 
outline will be due early in week 14.  
 
Works by Sigmund Freud: 

[with Josef Breuer] Studies on Hysteria, trans. and ed. by James Strachey 
The Interpretation of Dreams, trans. and ed. by James Strachey 

 Three Essays on the Theory of Sexuality, trans. and ed. by James Strachey 
 General Psychological Theory, ed. by Philip Rieff 
 Three Case Histories, ed. by Philip Rieff 
 Sexuality and the Psychology of Love, ed. by Philip Rieff 
 Beyond the Pleasure Principle, trans. and ed. by James Strachey 
 The Ego and the Id, trans. and ed. by James Strachey 
Recommended: 
 Laplanche and Pontalis, The Langauge of Psycho-Analysis, trans. Donald  

Nicholson-Smith 
 
 
 
 
 



Trumbull – Teaching Portfolio – Page 20 of 41 
 

 

COURSE SCHEDULE 
 
Week 1: Introductions 
 
Unit 1 
 
Week 2: Hysteria and the Birth of Psychoanalysis 
 
Freud and Breuer, Studies on Hysteria (1895): Preliminary Communication, Anna O.,  

Katharina, Elisabeth von R. 
Week 3: The Psychic Apparatus I 
 
The Interpretation of Dreams (1900): Chapters 2–7 
 
Week 4: The Psychic Appratus II 
 
Essays in General Psychological Theory: 
“Formulations Regarding the Two Principles in Mental Functioning” (1911) 
“A Note on the Unconscious in Psychoanalysis” (1912) 
“The Unconscious” (1915) 
 
Week 5: The Psychic Apparatus III 
 
Essays in General Psychological Theory: 
“Repression” (1915) 
“Metapsychological Supplement to the Theory of Dreams” (1916) 
“A Note Upon the ‘Mystic Writing-Pad” (1925) 
 
Week 6: Introduction to the Drives 
 
Essays in General Psychological Theory: 
“On Narcissism: An Introduction” (1914) 
“Instincts and Their Vicissitudes” (1915) 
“Mourning and Melancholia” (1917) 
 
Week 7: Key Case History 
 
“From the History of an Infantile Neurosis” [the Wolf Man] (1918) 
 
Week 8: The Second Topography I 
 
Beyond the Pleasure Principle (1920) 
 
Week 9: The Second Topography II 
 
“The Libido Theory” (1923) [in General Psychological Theory] 
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The Ego and the Id (1923) 
“Analysis Terminable and Interminable” (1937) (available as PDF) 
 
Week 10: Sexuality I 
 
Three Essays on the Theory of Sexuality (1905) 
“The Infantile Genital Organization of the Libido” (1923) 
 
Week 11: Sexuality II (Introduction to the Oedipus Complex) 
 
“Some Psychological Consequences of the Anatomical Distinction Between the Sexes”  

(1925) 
“The Passing of the Oedipus Complex” (1924) 
“On the Economic Problem in Masochism” (1924) 
“Fetishism” (1927) 
“Female Sexuality” (1931) 
 
Unit 2 
 
Week 12: Post-Freudians 
Jacques Lacan, Ecrits: “The Mirror Stage as Formative…” and “The Seminar on ‘The  

Purloined Letter” 
Melanie Klein, The Selected Melanie Klein (Juliet Mitchell, ed.): “Early Stages of the 

Oedipus Conflict” and “Mourning its Relation to Manic-Depressive States” 
Jean Laplanche, “Psychoanalysis as Anti-Hermeneutics” in Radical Philosophy 79 (1996)  

And “A Short Treatise on the Unconscious” in Essays on Otherness  
 
Week 13: “Existential Psychoanalysis” 
 
J.P. Sartre, Being and Nothingness: Part 1, Ch. 1 & 2 and Part 4 
 
Week 14:  Freud and Poststructuralism 
 
Michel Foucault, selections from History of Sexuality Vol. 1 
Jacques Derrida, “Freud and the Scene of Writing” in Writing and Difference,  “To Do 

Justice to Freud” in Resistances of Psychoanalysis  
[Recommended but not required: Derrida, “Différance" in Margins of Philosophy] 
 
Week 15: Psychoanalysis and Contemporary Philosophy 
  
Slavoj Zizek, The Sublime Object of Ideology: “How Did Marx Invent the Symptom?” and  

“From Symptom to Sinthome”  
Judith Butler, “Freud and the Melancholia of Gender” in Gender Trouble 
Judith Butler, ““Melancholy Gender/Refused Identifications” in The Butler Reader 
 
Final Essays due end of Week 15 
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SAMPLE SYLLABUS: ADVANCED COURSE 
 
SEMINAR ON POSTSTRUCTURALISM: DERRIDA, FOUCAULT, AND BUTLER 
 
Syllabus in progress 
Robert Trumbull (U.W. Bothell) 
 
 
Course Description: 
The emergence of poststructuralism in postwar France is often understood in terms of the 
“linguistic turn” French theory took after existentialism and phenomenology.  This course will 
look at three different figures associated with this movement: Jacques Derrida, Michel Foucault, 
and Judith Butler.  We will explore how these philosophers conceive of language, but we will 
also consider the particular understanding of history and the subject we find in their work 
(differing views that are very much at stake in the explicit debate Derrida and Foucault engaged 
in across a series of texts, and to which Butler responds). The course will also examine how 
these differing views are reflected in the different methodological approaches Derrida and 
Foucault employ, the practice of deconstruction and the method of Foucaultian “genealogy.”  
These approaches have been put to use by Butler, but also by scholars outside the discipline of 
philosophy and this course can serve as an introduction to these methods for students located in 
other disciplines in the humanities. The course is organized around readings of primary texts. 
 
Assignments and grades: Given that many of the course readings are fairly advanced, the 
writing load is designed to be more manageable.  Evaluation will be based on two papers—a 
midterm paper (25%) and a final paper (50%)—with a substantial portion (25%) of the grade 
based on attendance and participation.  The participation grade includes weekly reading 
responses (one to two paragraphs) sent to the class email list the night before the seminar meets.  
Each student should arrive having read all the circulated responses.  
 
Paper 1 (due in week 7): Students will be asked to turn in a short paper—3 to 5 pages in 
length—in response to one of the paper prompt questions to be distributed in week 3.  In their 
paper, students should focus one or two texts.  
 
Paper 2 (due end of week 14): Students will be asked to turn a more substantial paper—8 to 10 
pages in length—on a topic to be determined in consultation with the instructor.  
 
 
 
 
COURSE SCHEDULE 
 
Week 1: Introduction 
 
Foucault, “Nietzsche, Freud, Marx,” pp. 269-278 in Aesthetics, Method, and Epistemology, ed. 
James D. Faubion (The New Press, 1998). 
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Week 2: “The Linguistic Turn,” Part 1 
 
Foucault, “Structuralism and Poststructuralism,” pp. 80-101 in The Essential Foucault, 

 ed. Paul Rabinow and Nikolas Rose (The New Press, 2003). 
Foucault, “What is an Author?,” pp. 377-391 in The Essential Foucault. 
Derrida, “Structure, Sign, and Play in the Discourse of the Human Sciences,” pp. 278-294  

in Writing and Difference (Chicago, 1978).   
[Recommended: Foucault, “Foucault,” pp. 1-5 in The Essential Foucault.] 
 
Week 3: “The Linguistic Turn,” Part 2 
 
Foucault, “Discourse on Language,” pp. 215-238 in The Archaeology of Knowledge 

 (Pantheon, 1972). 
Foucault, Preface, pp. xv-xxiv, in The Order of Things (Vintage, 1994). 
Derrida, Part 1 in Of Grammatology (Johns Hopkins UP, 1976). 
 
Week 4: Archaeology 
 
Foucault, pp. ix-64 in Madness and Civilization (Vintage, 1965). 
Foucault, “On Archaeology,” pp. 392-422 in The Essential Foucault. 
Derrida, “Cogito and the History of Madness,” pp. 31-63 in Writing and Difference. 
[Recommended: Foucault, “My Body, This Paper, This Fire,” pp. 393-417 in Aesthetics.] 
 
Week 5: Foucaultian Genealogy, Part 1 
 
Foucault, “Questions of Method,” pp. 246-258 in The Essential Foucault. 
Foucault, “Truth and Power,” pp. 300-318 in The Essential Foucault. 
Foucault, pp. 3-31 in Discipline and Punish (Vintage, 1995). 
Foucault, “Nietzsche, Genealogy, History,” pp. 351-369 in The Essential Foucault. 
 
Week 6: Foucaultian Genealogy, Part 2: Biopower 
 
Foucault, pp. 81-114 and 135-159 in History of Sexuality Vol. 1 (Vintage, 1990). 
Foucault, “The Birth of Biopolitics,” pp. 202-207 in The Essential Foucault. 
 
Week 7: Deconstruction Put to Work 
 
Derrida, “Différance," pp. 1-28 in Margins of Philosophy (Chicago, 1982). 
Derrida, “Freud and the Scene of Writing,” pp. 196-231 in Writing and Difference. 
Derrida, “’To Do Justice to Freud,’” pp. 70-128 in Resistances of Psychoanalysis. 
[Recommended: Derrida, “Nietzsche and the Machine,” pp. 215-256 in Negotiations, ed. 
Elizabeth Rottenberg (Stanford UP, 2002).]  
 
Week 8: Genealogy and Ethics 
 
Foucault, “On the Genealogy of Ethics,” pp. 102-125 in The Essential Foucault. 
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Foucault, “The Ethics of the Concern of the Self as a Practice of Freedom,” pp. 25-42  
in The Essential Foucault.  

[Recommended: “Governmentality,” pp. 229-245 in The Essential Foucault.] 
 
Week 9: Genealogy and Critique 
 
Foucault, “What is Critique?,” pp. 263-278 in The Essential Foucault.  
Foucault, “What is Enlightenment?,” pp. 43-57 in The Essential Foucault. 
Derrida, “Letter to a Japanese Friend,” pp. 1-6 in Psyche, Vol. 2 (Stanford UP, 2008). 
Butler, “What is Critique?: An Essay on Foucault’s Virtue,” in The Butler Reader (Blackwell,  
 2004) 
 
Week 10: Deconstruction, Ethics, and Politics 
 
Derrida, “Force of Law” (first part), pp. 228-258 in Acts of Religion, ed. Gil Anidjar  

(Routledge, 2002). 
Derrida, “Declarations of Independence,” pp. 46-54 in Negotiations. 
Derrida, “The Other of Democracy,” pp. 28-41 in Rogues (Stanford UP, 2005). 
[Recommended: Geoffrey Bennington, “Deconstruction and Ethics,” pp. 64-82 in  

Deconstructions, ed. Nicholas Royle (Palgrave, 2000).] 
 
Week 11: Butler Between Derrida and Foucault 
 
Butler, “Language, Power, and the Strategies of Displacement” in Gender Trouble 
Butler, “Bodily Inscriptions, Performative Subversions,” in The Butler Reader (Blackwell, 2004) 
Butler, “Imitation and Gender Insubordination,” in The Butler Reader (Blackwell, 2004)  
 
Week 12: Butler on Power 
 
Butler, “Subjection, Resistance, Resignification” and “Melancholy Gender/Refused  
 Identifications” in The Psychic Life of Power (Stanford UP, 1997) 
Butler, Chapter 1 of Giving an Account of Oneself (Fordham UP, 2005) 
 
Week 13: Butler on Life 
 
Butler, Chapters 1–2, 5 of Precarious Life (Verso, 2006) 
Butler, “Precarious Life, Grievable Life” and “Survivability and Affect”’ in Frames of War  
 (Verso, 2016) 
 
Week 14: Final Paper Workshop  
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SAMPLE STUDENT EVALUATIONS 
 
U.W. Bothell, (BIS 354) “Modernity and Its Discontents” (Upper-Level Course): 
 
“I wanted to say that I felt very included and affirmed in this class. Robert did a great job at 
using everyone's first names and being positive when me, or anyone contributed to the class 
discussion. This helped in my nervousness of voicing my thoughts and opinions out loud in 
class. It was wonderful to get to know Rob!!” 
 
“This class, overall, was just phenomenal. Professor Trumball is just absolutely fantastic, if not 
for his teaching style, I do not think I would have learned nearly as much as I did and I most 
definitely would not have been as excited about the course. His enthusiasm and his passion for 
the material really made the class what it was. Not only that, but his ability to make it applicable 
to ourselves and our lives and give us every day examples when trying to digest complex ideas. 
Also, he's just extremely knowledgeable about the material, I never felt like he was unable to 
give me an answer I was looking for.” 
 
“The class was most certainly stimulating. Professor Trumbull provides a variety of rather 
challenging texts and follows up with likewise very interesting discussions. The professor 
himself is also very enthusiastic--to the point of being humorous. He generates an almost natural 
desire to engage with the class and texts beyond the basic expectations/questions. Personally, the 
courses taught by this professor have become arguably my most favorite, for the atmosphere and 
mental stimulation.” 
 
“I would say that the assigned texts, the papers, and the in-class discussions all contributed pretty 
equally to my learning. I learned so much just from reading the works of these brilliant 
individuals. The class time discussion was beneficial in cementing my understanding of the 
different viewpoints of the respective philosophers and in questioning whether or not we agree 
with their stands. I also think that the papers contributed to my learning because they provided 
space for me to put my new knowledge into practice and challenged me to make sure I 
understood the arguments of each author. I also want to mention that the flow of the course, 
specifically the order in which different philosophers/intellectuals were studied, contributed to 
my learning. With each individual that we moved on to, there were connections to be made to the 
past individuals we studied. I think that each author built upon the next in some way or another. 
In addition, I really appreciated that Professor Trumbull didn't put too much pressure on all of us 
to understand each concept right away and gave us room to critique the authors' viewpoints 
without fear of being told we were wrong.” 
 
“The balance between lecture and class discussion was great because it enabled engagement and 
questions with some strategic leading in the direction of discussion. I really valued the minor 
group work assignments because not only did it allow the students to think about things among 
each other in a form of a "focus group," but it also provided the opportunity for students who 
don't feel comfortable public speaking to have a more intimate setting to engage in participation 
and feel heard. I really liked the weekly discussion boards where we talked about things that 
stuck out to us in a discussion format because it not only enabled us to extend the experience and 
ideas, but it was great that those responses were used to help focus those ideas and questions in 
the classroom. There was a consistent pace of readings and none were overly long so it wasn't 
excessively difficult to keep up with the readings and topics.”  
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SAMPLE STUDENT EVALUATIONS 
 
U.C. Santa Cruz, Humanities Core Courses (Courses for First-Year Students): 
 
• “I really liked this course a lot.  Rob was clear and enthusiastic about the teachings.  He also 

helped me improve my confidence in my writing.” 
 

• “Rob was a great facilitator and very knowledgeable of the texts discussed in class.  
Discussions were open and essay topics were insightful to write about.  Rob was a great 
professor and very available for consultation.” 

 
• “He is very understanding even when things do not seem right.  I have learned so much this 

quarter!”  
 
• “Very good environment, conversations/discussions.  Really helpful/supportive teacher.” 
 
• “Essays were challenging which helped to improve my writing skills.” 
 
• “Truly enjoyed the class.  Professor highly recommended.” 
 
• “Robert was a great core professor. Robert gives great feedback on papers and really cares 

about the students’ success.” 
 
• “Class was always made enjoyable!  It always flew by and start-up questions were always 

very helpful in stimulating discussion.  The comments on papers were very helpful.” 
 
• “I enjoyed the way he lead discussions, as he was able to provide an outline for discussion 

but allowed students to express and flesh out their own ideas.” 
 
• “Prof. Trumbull was an incredible teacher.  He was kind, intelligent, and well spoken.  I 

thoroughly enjoyed attending his class and I wish I could have him again next quarter.” 
 
• “I really liked Rob’s attitude and he always had such enthusiasm during class, which made 

going to class enjoyable.  He was always very helpful with papers.  He made class 
challenging but also fun.” 

 
• “AMAZING Professor.  Made this class so enjoyable, and I don’t think I would’ve attended 

the class if he weren’t teaching this.  When the class didn’t understand something, Robert 
clarified really well and made things interesting.” 

 
• “Really enjoyed this class.  Rob is a great teacher.  I looked forward to going to his class 

because of his in-depth analysis of each book we read.  He really helped me improve my 
writing over the course of the quarter.” 

 
• “I feel as if this class helped me improve my writing.  From two months ago until now, my 

writing has gotten a lot better. Rob always really cared about getting us involved and making 
us think.” 
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LETTERS OF COMMENTATION 
 
U.W. Bothell, (BIS 354) “Modernity and Its Discontents” 
Teaching Observation by Rebecca Aanerud, Associate Dean of Interdisciplinary Arts &  
 Sciences 
 
To: Rob Trumbull 
From: Rebecca Aanerud 
Date: 12/11/2015 
Re: Teaching Observation 
--------------------------------------------------------------------------------------------------------------------- 
I had the pleasure of observing Rob Trumbull’s Modern European Intellectual History: 
Modernity and Its Discontents class Wednesday November 25, 2015. In preparing this 
document, I have reviewed the syllabus, course materials, and Rob’s teaching portfolio. The 
syllabus is well structured to put writers in conversation with each other. 
 
I appreciated how Rob began the class with informal chatting about the traffic being heavier than 
usual but the parking lot being relatively empty (this being the afternoon before Thanksgiving). I 
noted that the students appeared to be familiar with this line of chatting, setting everyone at ease 
before heading into the more formal part of the class.   
 
The first item for the class was the upcoming papers. Rob took a number of questions about the 
papers, which are to be in the voice of one of the theorists they have been reading. Rob took a 
fair amount of time providing strong examples of how to annotate with footnotes the insights that 
students would be drawing out. He prepared a few sentences about Marx from the perspective of 
Freud. 
 
I watched as Rob’s style of interaction with the students established prior to class beginning 
about the traffic informed his general teaching style: relaxed, informative, relational. I noted that 
Rob provided a lot of information in an informal and conversational way. 
 
The students asked a number of questions but seemed to have a good idea of how to proceed. At 
that point Rob shifted gears and had the students complete a “minute paper.” The idea with this 
brief writing assignment is for Rob to quickly assess students’ level of understanding of a key 
reading. It was clear to me that students were familiar with this pedagogy and understood that 
their paper would be collected but not graded. 
 
The prompts for the paper are: What is one key term that struck you as important from our 
discussion of Nietzsche’s from Genealogy of Morals from Monday? OR: What’s one key term 
that you are still wondering about? (Something confusing or perhaps something you would 
simply like to know more about?)  
 
Rob had the prompts on the power point slides, so that they were clearly visible to all students. 
Rob encouraged the students to give just their general impressions. After a minute he asked them 
to end where they were, even if incomplete. He reminded them that the minute paper is about 
generating momentum.  
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He then had the students pair up, discuss and decide on key terms that are important. Students 
had 5 minutes. While students were discussing, Rob wondered around seeing if the students had 
one or two key terms to discuss. They then came back as a full group and identified key 
concepts, such as: 

• Human Nature: as aggressive 
• Creditor/debtor punishment it is supposed to explain conscience 
• Justice: at with point Rob asked what Nietzsche’s concept of justice is. There is some 

debate and discussion 
• Power relationship that seems to underlie creditor/debtor (competition for power) 
• Active and reactive 

One student asked a question about the community outside of one-to-one relationship 
Rob used the student’s question to probe further about what Nietzsche might mean, inviting 
further student conversation and debate. 
 
I watched as together they began to unpack the historical location of Nietzsche in light of 
contemporary contexts. Rob then added another key term: nihilism, providing a definition. 
At this point, the class turned to the assigned reading, which was Hannah Arendt. Rob mentioned 
that he noticed that they seem to enjoy this reading because of the posts to Canvas. One student 
said that it was a bit of a page turner.  
 
Rob pointed on that in Arendt they get a different account of moral conscience, ideas of good 
and bad, the exercise of reason or judgment, duty, and alienation in modernity from other 
readings they covered in the quarter such as Kant, Marx, Nietzsche, Freud.  
 
Without lecturing Rob laid the foundation of Arendt’s implicit argument that there are major new 
issues around all of these terms in modernity because of the emergence of new forms of 
domination Nazism, fascism, totalitarian. Emphasizing the point, Rob stressed: In other words, 
intellectuals need to respond to historical events. 
 
Rob then provided a connection between the various readings and concepts through Arendt. He 
asked student to consider to what extent her diagnosis intersects with, or perhaps conflicts with, 
other authors and other thinkers of “modernity.” Is her diagnosis of totalitarianism meaningfully?  
I watched as the students mull over this question and consider the reading. Rob then had them 
view short selection of a film about Eichmann.  The class is small and very engaged. They are 
working to understand the material and they demonstrate a strong interest in the intellectual 
challenge of the class.  
 
Rob demonstrated a range of pedagogical strategies that include individual writing, small group 
work, media, and large group discussion. Following a break, Rob had the students form small 
groups to jog students’ memories on Kant, which they read in week one.  The question he posed 
was: what is needed to know about Kant to better understand Arendt?  
 
Rob handed out large pieces of papers for the student to write on. The students worked in groups, 
first re-reading a bit and then engaging in conversation. Rob checked in with each group to 
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assist. The students worked to pull together a few key points and then put the papers on the 
board.  
 
Rob noticed that one student is not taking part. He checked in with him, inviting him to 
contribute. The student, who had been fairly silent (but not unengaged) began to participate fully.   
The students then presented their work. Rob highlighted some main points that the students draw 
out to connect to Arendt.  
 
This was the best part of the class for me. The students had moved their chairs to the front of the 
room to see the presentations better. There was a real sense of a learning community. The 
students were able to engage in discussion and debate easily. It seemed that Rob had established 
a great culture of learning in which students felt enabled to share and ask questions. 
 
Overall, I would say that my experience of observing this class provided a glimpses into a 
content-rich and pedagogically diverse classroom environment. The only suggestion I would 
make is to watch on the time-management because of lot of information was covered. But, I do 
want to note, that part of this stemmed from a class cancelation due to a power outage the 
previous week. 
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LETTERS OF COMMENTATION 
 
U.W. Bothell, (BIS 354) “Modernity and Its Discontents” 
The following are selected student notes from our final reflection activity. 
 
“This course presented me with the hardest reading I have ever done! After reading Kant for the 
first time, I seriously wanted to drop the class, but was so intrigued by the subjects to be studied, 
I decided to ‘soldier on,’ and am glad that I did. Thank you Rob!” 
 
“Now I feel I have a much better understanding of the contribution of various thinkers and the 
ways in which they are in conversation with another. One example includes an article in 
Sunday’s NY Times referencing Nietzsche and his definition of guilt in the Genealogy of Morals 
as debt and its relationship to white privilege as a related concept.” 
 
“Guiding questions helped to focus my attention and develop deeper conversations with the text. 
Additionally, open posts either in the form of response or questions, really helped me to facilitate 
multilevel conversations about the texts and draw deeper insights. Finally, group discussions and 
activities really helped to gain confidence in discussing seemingly ‘big’ ideas. These class 
projects really helped.” 
 
“Now I spend more time and focus on the process of thinking, with the intent to flesh out ideas, 
rather than trying to just reach a conclusion. It has helped me in other courses.” 
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Quantitative Summary of Student Comments 
Robert Trumbull, U.W. Bothell 
 
 
 
University of Washington Bothell, School of Interdisciplinary Arts & Sciences, 2015–16 
 
Scale: 5 (excellent) to 1 (poor) 
 
     Total average score 
 
  

BCUSP 193:  
Introduction to Philosophy  
 
(21 respondents) 
 

 
BIS 354:  
European Intellectual History 
 
(16 respondents) 

Instructor’s contribution to 
the course 

 
       4.9 

 
    4.8 

 
Instructor’s teaching 
effectiveness 

 
       4.8 

 
    4.8 

Instructor’s enthusiasm  
       4.9 

 
   4.8 

Encouragement given 
students to express 
themselves 

 
       4.9 

 
   4.7 

Course content    
       4.4 

 
   4.8 

Use of class time   
       4.3 

 
   4.7 

Overall course evaluation  
       4.5 

 
   4.6 
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University of California, Santa Cruz, Humanities Core, 2012-14 
 
Scale: 5 (excellent) to 1 (poor) 
 
     Total average score 
 
  

Humanities Core 80A,  
Students in their first quarter  
 
(65 respondents) 
 

 
Humanities Core 81A 
 
 
(53 respondents) 

Preparation and knowledge of 
Subject 

 
       4.73 

 
   4.63  

 
Class facilitation 

 
       4.68 

 
   4.56  

Effectiveness of writing 
assignments 

 
       4.70 

 
   4.63 

Instructor’s comments on 
written work 

 
       4.25 

 
   4.40 

Instructor’s helpfulness and 
availability  

  
       4.65 

 
   4.80 

Value of class meetings   
       4.70 

 
   4.30 

Overall course evaluation  
       4.29 

 
   4.43 

 
 
 



COURSE SUMMARY REPORT
Numeric Responses

Univ. of Washington, Bothell
First Year Pre-Major Prog

First Year Pre-Major Program
Term: Winter 2016

B CUSP 193 A
Introduction To Philosophy
Course type: Face-to-Face

Online
A
21/25 ( 84%)

Evaluation Delivery:
Evaluation Form:

Responses:

Taught by: Robert Trumbull
Instructor Evaluated: Robert Trumbull-Lecturer

STUDENT ENGAGEMENT

Overall Summative Rating represents the combined responses of students to the
four global summative items and is presented to provide an overall index of the
class's quality:

Median College Decile

4.7 8

(0=lowest; 5=highest) (0=lowest; 9=highest)

Challenge and Engagement Index (CEI) combines student responses to several
IASystem items relating to how academically challenging students found the course
to be and how engaged they were:

CEI: 4.9

(1=lowest; 7=highest)

13863 13863
SUMMATIVE ITEMS

N 
Excellent

(5)

Very
Good

(4)
Good

(3)
Fair
(2)

Poor
(1)

Very
Poor

(0) Median
DECILE RANK
Inst   College

The course as a whole was: 21 52% 38% 10% 4.5 6 7

The course content was: 21 48% 43% 10% 4.4 6 6

The instructor's contribution to the course was: 21 81% 14% 5% 4.9 8 9

The instructor's effectiveness in teaching the subject matter was: 21 76% 19% 5% 4.8 8 8

Relative to other college courses you have taken: N 

Much
Higher

(7) (6) (5)
Average

(4) (3) (2)

Much
Lower

(1) Median
DECILE RANK
Inst   College

Do you expect your grade in this course to be: 21 14% 24% 33% 24% 5% 5.1 4 2

The intellectual challenge presented was: 21 10% 38% 29% 24% 5.4 3 5

The amount of effort you put into this course was: 21 29% 29% 10% 29% 5% 5.8 5 6

The amount of effort to succeed in this course was: 21 24% 33% 24% 19% 5.7 5 6

Your involvement in course (doing assignments, attending classes,
etc.) was:

21 24% 24% 24% 19% 5% 5% 5.4 2 2

On average, how many hours per week have you spent on this course,
including attending classes, doing readings, reviewing notes, writing
papers and any other course related work?

Class median: 5.7   Hours per credit: 1.1   (N=21)

Under 2 2-3 4-5 6-7 8-9 10-11 12-13 14-15 16-17 18-19 20-21 22 or more

5% 24% 19% 24% 19% 5% 5%

From the total average hours above, how many do you consider were
valuable in advancing your education?

Class median: 4.1   Hours per credit: 0.8   (N=21)

Under 2 2-3 4-5 6-7 8-9 10-11 12-13 14-15 16-17 18-19 20-21 22 or more

10% 33% 24% 24% 10%

What grade do you expect in this course? Class median: 3.4   (N=21)

A 
(3.9-4.0)

A- 
(3.5-3.8)

B+ 
(3.2-3.4)

B 
(2.9-3.1)

B- 
(2.5-2.8)

C+ 
(2.2-2.4)

C 
(1.9-2.1)

C- 
(1.5-1.8)

D+ 
(1.2-1.4)

D 
(0.9-1.1)

D- 
(0.7-0.8)

E 
(0.0) Pass Credit No Credit

19% 24% 38% 10% 5% 5%

In regard to your academic program, is this course best described as:   (N=21)

In your major
A core/distribution

requirement An elective In your minor A program requirement Other

5% 19% 48% 5% 24%

Printed: 12/8/16
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COURSE SUMMARY REPORT
Numeric Responses

Univ. of Washington, Bothell
First Year Pre-Major Prog

First Year Pre-Major Program
Term: Winter 2016

STANDARD FORMATIVE ITEMS

N 
Excellent

(5)

Very
Good

(4)
Good

(3)
Fair
(2)

Poor
(1)

Very
Poor

(0) Median
DECILE RANK
Inst   College

Course organization was: 21 57% 38% 5% 4.6 7 8

Clarity of instructor's voice was: 21 71% 29% 4.8 7 8

Explanations by instructor were: 21 76% 24% 4.8 8 9

Instructor's ability to present alternative explanations when needed
was:

21 62% 29% 10% 4.7 7 7

Instructor's use of examples and illustrations was: 21 52% 33% 14% 4.5 5 6

Quality of questions or problems raised by the instructor was: 21 52% 38% 10% 4.5 6 7

Student confidence in instructor's knowledge was: 21 81% 19% 4.9 8 9

Instructor's enthusiasm was: 21 81% 19% 4.9 7 8

Encouragement given students to express themselves was: 20 80% 15% 5% 4.9 8 9

Answers to student questions were: 21 57% 38% 5% 4.6 6 7

Availability of extra help when needed was: 21 67% 14% 19% 4.8 7 8

Use of class time was: 21 43% 38% 19% 4.3 5 5

Instructor's interest in whether students learned was: 21 48% 38% 14% 4.4 4 4

Amount you learned in the course was: 21 38% 38% 24% 4.2 4 5

Relevance and usefulness of course content were: 21 52% 19% 19% 5% 5% 4.5 6 6

Evaluative and grading techniques (tests, papers, projects, etc.)
were:

21 48% 43% 10% 4.4 6 6

Reasonableness of assigned work was: 21 57% 29% 14% 4.6 7 7

Clarity of student responsibilities and requirements was: 21 62% 29% 10% 4.7 7 7

Printed: 12/8/16
Page 2 of 4
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COURSE SUMMARY REPORT
Student Comments

Univ. of Washington, Bothell
First Year Pre-Major Prog

First Year Pre-Major Program
Term: Winter 2016

B CUSP 193 A
Introduction To Philosophy
Course type: Face-to-Face

Online
A
21/25 ( 84%)

Evaluation Delivery:
Evaluation Form:

Responses:

Taught by: Robert Trumbull
Instructor Evaluated: Robert Trumbull-Lecturer

13863 13863
STANDARD OPEN-ENDED QUESTIONS

Was this class intellectually stimulating? Did it stretch your thinking? Why or why not?

1. The read

2. It definitely made me think more about human nature. I was also able to see how class readings, discussions, and assignments played out in real life.

3. The class itself is the discipline of thinking. It definitely stretched my thinking because I think the instructor is an intellectual on the material and he
incorporated many readings & discussions that allowed us to go beyond our comfort level.

4. Yes, because it covered things that I would not have known about. It was really interesting to hear about.

5. Yes it did. It challegned by reading skills.

6. Absolutely. Professor Trumbull was excellent at getting us to really think about the content in and even outside of class.

7. Yes because that is the whole point of philosophy and Trumbull did a good job of making us really dissect the readings.

9. This class help me think critically about thinks that i didn't think about at all. It brought different ideas and topics about human nature.

10. Yes, this class expanded my thinking on life and made me wonder about many things. It continually brought up different ideas to think about.

11. Yes it did because we had to look at each philosophers and understand to the core on what they meant.

12. Yes, it challenged accepted ways of thinking.

13. Yes

14. I liked the content, but the only things that really changed the way I think were the philosophers that did not know of before.

15. Yes It did. Can't survive this class if you can't dwell on the subjects.

16. it was very stimulating. this class helped shape my ideas about the world and the a lot of the text was quite riveting. the readings offered a different
perspective on life and it helped expand everyone's views.

17. Yes. The content provided was interesting and I most likely would not have run into it otherwise.

18. Yes because we talked about sensitive subjects.

What aspects of this class contributed most to your learning?

1. the lecture slides and short readings

2. The discussions we had about the readings.

3. I think the readings were intellectually stimulating and the in-class discussions as well as the online comments contributed to my learning experience.

4. I think that the group activities helped the most.

5. The daily readings and postings

6. Everything I learned in his class is easily applicable to my experience outside of class.

7. The in class discussions because it was nice to see what other people thought.

8. Human nature and debating with others' opinions

9. Learning about different philosophers help me see different point of view.

10. The variety of philosophers and their different view points on subjects contributed to my learning. Also, being able to talk to my peers often and go
over our readings contributed most to my learning.

11. The class interactions

12. In class discussions

13. The discussions in class

14. The books.

15. In class discussions

16. the readings and the class discussions.

17. The readings, which were primary sources and enlightening.

18. The idea of how to live contributed the most to my learning.

What aspects of this class detracted from your learning?

1. the long readings and midterm

2. How much we had to read and how much we actually covered in class. Printed: 12/8/16
Page 3 of 4
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2. How much we had to read and how much we actually covered in class.

3. Nothing.

5. I am not a big fan of group work

6. Being in that really cool classroom. Other than that, nothing.

7. Nothing really detracted from my learning.

9. How complex the reading were sometimes.

11. Nothing

12. Nothing

13. Nothing really

14. Nothing that was the classes fault. I just should have been on the computer less.

15. Nothing

16. sometimes the text feels too long

17. None.

18. Nothing.

What suggestions do you have for improving the class?

2. Timing should be considered when planning out how much reading can be discussed throughout the quarter. There were moments when the
professor ran out of time to talk about topics.

3. I think the professor should give feedbacks more often

5. Nothing really

6. Nothing!

7. Try to have more in class discussions as they are more effective than lectures.

8. Be more clear of when assignments are due and where we can find them/turn them in

9. Having more activities that help with the understanding of the text.

10. Having more open discussions were people can express their opinions and build off other students would possible help improve the class.

11. Make the discussions due at 3AM instead of midnight.

12. I can't think of any I'm sorry

13. More discussions

14. Maybe putting the reading guides on the front page of canvas along with the other homework. Although, keeping it as is would work as well since it
makes the students take more responsibility.

15. Nothing

17. Make the room less warm.

18. Have more time available for students.

Printed: 12/8/16
Page 4 of 4
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COURSE SUMMARY REPORT
Numeric Responses

Univ. of Washington, Bothell
Interdisciplinary Arts & Sci.

Interdisciplinary Arts & Sciences
Term: Autumn 2015

BIS 354 A
Modern European Intellectual History
Course type: Face-to-Face

Online
A
16/16 ( 100%)

Evaluation Delivery:
Evaluation Form:

Responses:

Taught by: Robert Trumbull
Instructor Evaluated: Robert Trumbull-Lecturer

STUDENT ENGAGEMENT

Overall Summative Rating represents the combined responses of students to the
four global summative items and is presented to provide an overall index of the
class's quality:

Median College Decile

4.7 7

(0=lowest; 5=highest) (0=lowest; 9=highest)

Challenge and Engagement Index (CEI) combines student responses to several
IASystem items relating to how academically challenging students found the course
to be and how engaged they were:

CEI: 5.5

(1=lowest; 7=highest)

13097 13097
SUMMATIVE ITEMS

N 
Excellent

(5)

Very
Good

(4)
Good

(3)
Fair
(2)

Poor
(1)

Very
Poor

(0) Median
DECILE RANK
Inst   College

The course as a whole was: 16 56% 31% 6% 6% 4.6 7 6

The course content was: 16 69% 19% 6% 6% 4.8 8 8

The instructor's contribution to the course was: 16 69% 19% 6% 6% 4.8 7 6

The instructor's effectiveness in teaching the subject matter was: 16 69% 25% 6% 4.8 7 7

Relative to other college courses you have taken: N 

Much
Higher

(7) (6) (5)
Average

(4) (3) (2)

Much
Lower

(1) Median
DECILE RANK
Inst   College

Do you expect your grade in this course to be: 16 6% 12% 44% 38% 4.8 2 1

The intellectual challenge presented was: 16 25% 50% 6% 19% 6.0 7 7

The amount of effort you put into this course was: 16 25% 44% 19% 12% 5.9 6 6

The amount of effort to succeed in this course was: 16 19% 38% 19% 25% 5.7 4 5

Your involvement in course (doing assignments, attending classes,
etc.) was:

16 31% 25% 25% 19% 5.8 4 4

On average, how many hours per week have you spent on this course,
including attending classes, doing readings, reviewing notes, writing
papers and any other course related work?

Class median: 8.2   Hours per credit: 1.6   (N=16)

Under 2 2-3 4-5 6-7 8-9 10-11 12-13 14-15 16-17 18-19 20-21 22 or more

31% 12% 19% 6% 19% 12%

From the total average hours above, how many do you consider were
valuable in advancing your education?

Class median: 7.5   Hours per credit: 1.5   (N=16)

Under 2 2-3 4-5 6-7 8-9 10-11 12-13 14-15 16-17 18-19 20-21 22 or more

6% 6% 19% 19% 12% 19% 12% 6%

What grade do you expect in this course? Class median: 3.3   (N=16)

A 
(3.9-4.0)

A- 
(3.5-3.8)

B+ 
(3.2-3.4)

B 
(2.9-3.1)

B- 
(2.5-2.8)

C+ 
(2.2-2.4)

C 
(1.9-2.1)

C- 
(1.5-1.8)

D+ 
(1.2-1.4)

D 
(0.9-1.1)

D- 
(0.7-0.8)

E 
(0.0) Pass Credit No Credit

12% 31% 12% 38% 6%

In regard to your academic program, is this course best described as:   (N=16)

In your major
A core/distribution

requirement An elective In your minor A program requirement Other

44% 6% 38% 6% 6%

Printed: 12/30/15
Page 1 of 5
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COURSE SUMMARY REPORT
Numeric Responses

Univ. of Washington, Bothell
Interdisciplinary Arts & Sci.

Interdisciplinary Arts & Sciences
Term: Autumn 2015

STANDARD FORMATIVE ITEMS

N 
Excellent

(5)

Very
Good

(4)
Good

(3)
Fair
(2)

Poor
(1)

Very
Poor

(0) Median
DECILE RANK
Inst   College

Course organization was: 16 44% 38% 12% 6% 4.3 6 5

Clarity of instructor's voice was: 16 56% 31% 6% 6% 4.6 5 4

Explanations by instructor were: 16 44% 25% 25% 6% 4.2 4 4

Instructor's ability to present alternative explanations when needed
was:

16 56% 25% 12% 6% 4.6 6 6

Instructor's use of examples and illustrations was: 16 50% 38% 6% 6% 4.5 5 4

Quality of questions or problems raised by the instructor was: 15 60% 40% 4.7 7 6

Student confidence in instructor's knowledge was: 16 62% 31% 6% 4.7 5 5

Instructor's enthusiasm was: 16 75% 12% 6% 6% 4.8 7 6

Encouragement given students to express themselves was: 16 62% 19% 12% 6% 4.7 6 5

Answers to student questions were: 16 56% 31% 12% 4.6 6 6

Availability of extra help when needed was: 16 56% 38% 6% 4.6 6 5

Use of class time was: 16 62% 25% 12% 4.7 8 8

Instructor's interest in whether students learned was: 16 62% 25% 6% 6% 4.7 6 6

Amount you learned in the course was: 16 62% 19% 12% 6% 4.7 8 7

Relevance and usefulness of course content were: 16 44% 31% 6% 12% 6% 4.3 5 4

Evaluative and grading techniques (tests, papers, projects, etc.)
were:

16 56% 19% 19% 6% 4.6 7 7

Reasonableness of assigned work was: 16 44% 38% 12% 6% 4.3 5 5

Clarity of student responsibilities and requirements was: 16 50% 25% 12% 6% 6% 4.5 6 5

Printed: 12/30/15
Page 2 of 5
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COURSE SUMMARY REPORT
Student Comments

Univ. of Washington, Bothell
Interdisciplinary Arts & Sci.

Interdisciplinary Arts & Sciences
Term: Autumn 2015

BIS 354 A
Modern European Intellectual History
Course type: Face-to-Face

Online
A
16/16 ( 100%)

Evaluation Delivery:
Evaluation Form:

Responses:

Taught by: Robert Trumbull
Instructor Evaluated: Robert Trumbull-Lecturer

13097 13097
STANDARD OPEN-ENDED QUESTIONS

Was this class intellectually stimulating? Did it stretch your thinking? Why or why not?

1. Nope, maybe it's just personally experiences and opinions but I honestly think that this class isn't my cup of tea because the professor would just
repeat the some idea over and over again and the clarity of the content wasn't very understandable.

2. Yes! there were many good topics that we were able to discuss as a group and take on inside and outside of class.

3. Yes, absolutely. I found myself learning content that I wasn't used to and the way the professor addressed the material made it easier to understand
and easier to digest. The content itself forced me to think outside my normal mindset and broaden the way I looked at not only the material, but I guess
the way I look at the world in a way.

4. Very much yes, the unique idea's presented here were so interesting. Especially when placed into a historical context. Having a chance to reflect and
discuss the idea's in class was also very nice. Often times (especially for N and Freud) their writing was almost so much like poetry it was hard to
digest. But coming to class was so useful in breaking down what they meant and why they were saying it.

5. Yes. It was enlightening to say the least, especially Nietzsche's work on being actionable and taking control of your life and not being passive. It was
perfect for me because I had just broken up with my girlfriend and his work taught me to be myself and take charge of my life. Overall though the
readings and assignments challenged my way of thinking and made me study more than other classes that I've taken.

6. This class was very intellectually stimulating! I cannot even express how much I learned about some of the major philosophers in recent history.
Studying Freud, Nietzsche, Kant, Foucault, Marx, Arendt and Fanon was incredibly eye-opening. I was asked to read primary texts from these
intellectuals and consider alternative points of view throughout the quarter. Prior to taking this course I had heard of people like Marx, Freud, and
Nietzsche but had never read any of their work. I found that I thoroughly enjoyed finally understanding why these intellectuals' ideas have been so
prominent in our culture and in many cultures around the world. My thinking was stretched because I was asked to read, understand, and adopt the
viewpoints of each of these others in some way or another, including putting them in conversation with each other, throughout the course.

7. The class was especially stimulating. It involved thinking in analytically and synthetically. Working with primary text and placing these in conversation
around course themes was engaging.

8. I loved all the different themes and topics that were covered throughout the course. All of the authors covered throughout the course were amazing
reads and I feel like I've benefited greatly from being exposed to these multitude of new ideas.

9. This class was very intellectually stimulating. It did stretch my thinking. I'm used to reaching a single answer and this class encouraged me to think of
multiple possible answers.

10. Yes, the texts challenged my ability to question and think from multiple perspectives.

11. It made me think about things I had never considered before. I did not realize how the Enlightenment affects modern life to this day.

12. Absolutely it was stimulating. I believe this was because of the content of the class. The readings stretched my thinking so far I thought I was going
crazy at times and was actually thinking of dropping it after reading Kant for the first time ever. I decided to stick with the class and power through, which
I am glad that I did.

13. The course was absolutely stimulating. The content was well organized and was introduced in a way that made it effective at making connections
and deepening understanding. It changed my thinking on many topics because both the nature of the course content, but also in the discourse of class
discussion and lecture. There was always room for varying ideas and opinions and there was clearly a lot of respect. Everyone was inquisitive in
response to the teaching style and the selected content.

14. The class was most certainly stimulating. Professor Trumbull provides a variety of rather challenging texts and follows up with likewise very
interesting discussions. The professor himself is also very enthusiastic--to the point of being humorous. He generates an almost natural desire to
engage with the class and texts beyond the basic expectations/questions. Personally, the courses taught by this professor have become arguably my
most favorite, for the atmosphere and mental stimulation.

What aspects of this class contributed most to your learning?

1. Definitely not the readings because he gives is a really unreasonable abundant amount of reading with an essay due one the same day and he barely
go over the readings together and he simply summarizes it. One aspect that contributed most in my learning from this class is when the smart students
gives really good responses because In my opinion they give me a better explanation on the text that they are referring to with immense amount of detail
that was clear and relevant.

2. I enjoyed the powerpoint slides that gave us more context and an introduction to the intellectuals that we read or were going to read.

3. This class, overall, was just phenomenal. Professor Trumball is just absolutely fantastic, if not for his teaching style, I do not think I would have
learned nearly as much as I did and I most definitely would not have been as excited about the course. His enthusiasm and his passion for the material
really made the class what it was. Not only that, but his ability to make it applicable to ourselves and our lives and give us every day examples when
trying to digest complex ideas. Also, he's just extremely knowledgeable about the material, I never felt like he was unable to give me an answer I was
looking for.

4. The small class size and the sense of community inside of it. The professor was excellent at creating a very 'chill' environment where everyone had a
voice and felt included while at the same time, having enough structure that we did get things done.

5. The readings and how we would analyze them in class, as well as the discussion boards. It was great being able to connect and talk with others onPrinted: 12/30/15
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5. The readings and how we would analyze them in class, as well as the discussion boards. It was great being able to connect and talk with others on
the discussion boards as well as analyzing the works because it gave me a well rounded and deeper understanding of the articles and books we read.

6. I would say that the assigned texts, the papers, and the in-class discussions all contributed pretty equally to my learning. I learned so much just from
reading the works of these brilliant individuals. The class time discussion was beneficial in cementing my understanding of the different viewpoints of the
respective philosophers and in questioning whether or not we agree with their stands. I also think that the papers contributed to my learning because
they provided space for me to put my new knowledge into practice and challenged me to make sure I understood the arguments of each author. I also
want to mention that the flow of the course, specifically the order in which different philosophers/intellectuals were studied, contributed to my learning.
With each individual that we moved on to, there were connections to be made to the past individuals we studied. I think that each author built upon the
next in some way or another. In addition, I really appreciated that Professor Trumbull didn't put too much pressure on all of us to understand each
concept right away and gave us room to critique the authors' viewpoints without fear of being told we were wrong.

7. The class provided many ways to interact with course materials. Class activities, reading assignments, responses, and general class discussions
provided a comfortable environment in which to engage small and large ideas related to modern European intellectual history.

8. The class discussions where everyone could talk freely about what we had read and what we thought about the readings presented the best parts of
the class. I was free to share not only how I viewed the readings, but I was exposed to how everyone else also saw the readings. These different
perspectives added a lot to the course.

9. The aspects of this class that contributed most to my learning were the in-class discussions of the reading. If I was confused or frustrated by
something, it would usually be explained in class.

10. The variety of texts, the in class discussion, and the content of the course.

11. I like how we wrote questions and comments before class and later addressed those in class.

12. Class discussions and reading the pieces that were selected.

13. The balance between lecture and class discussion was great because it enabled engagement and questions with some strategic leading in the
direction of discussion. I really valued the minor group work assignments because not only did it allow the students to think about things among each
other in a form of a "focus group," but it also provided the opportunity for students who don't feel comfortable public speaking to have a more intimate
setting to engage in participation and feel heard. I really liked the weekly discussion boards where we talked about things that stuck out to us in a
discussion format because it not only enabled us to extend the experience and ideas, but it was great that those responses were used to help focus
those ideas and questions in the classroom. There was a consistent pace of readings and none were overly long so it wasn't excessively difficult to
keep up with the readings and topics.

14. Both the professor and the texts are the two major highlights I have of this course.

What aspects of this class detracted from your learning?

1. Not sure but he does use time wisely and make us stay til the very last minute of class and he doesn't give us breaks as often as before.

3. There's nothing really all that negative I could say about this class. The professor and his teaching style were great, his slides were effective, his
material was relevant and appropriate, the assignments were reasonable and it was easy to understand what was expected of us.

4. The only area for improvement, would be communication regarding what we are supposed to read and how we do the discussions. Having done
discussions before, it was rather odd having a class with so little structure to the discussion forum sometimes I was at a loss about what to write about.

5. I didn't really care for Freuds work one because he tends to think everything stems from sexual energy. However it was cool comparing his work
against others and in the end it all made sense as to why we studied Freud.

6. I don't think there was anything that detracted from my learning.

7. Some texts had less context introduced at the beginning of the reading assignment. More information in advance could lead to greater
comprehension.

8. Sometimes the class discussions went on a little too long and we would either lose track of activities, or just straight up run out of time in the class.

9. There weren't aspects of this class that detracted from my learning.

10. None

11. Not knowing all of the vocabulary. Some of the words used by philosophers are not adequately described in most dictionaries.

12. ?

13. I can't think of anything that detracted from the learning.

14. I haven't anything to say.

What suggestions do you have for improving the class?

1. Discuss the reading chronically instead if summarizing the whole paper at once because it does not give us clear details and it's very general and we
don't understand it in deeper content.

2. Some of the activities were not very applicable or useful in working through the texts.

3. The only thing I would suggest changing a bit is the reading material in the second half of the course. It was fascinating and I wouldn't say to change it,
I would only say that the load of it was a bit much near the end. The readings became longer and longer and it got a bit difficult to keep up when having a
full work load. I sometimes found myself not finishing the readings, especially Nietzsche because it was so terribly long and a bit difficult to understand.
So possibly just cutting down how much is required to read, possibly choosing only part of the current selected section of reading.

4. Same as the previous question.

5. Class was solid overall, and I don't have any complaints.

6. I can't think of anything specific for improving this class. I liked the flow of the course content, found the weekly assignments to be appropriate and notPrinted: 12/30/15
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6. I can't think of anything specific for improving this class. I liked the flow of the course content, found the weekly assignments to be appropriate and not
overwhelming, thought the paper prompts were beneficial to my learning, and appreciated our candid in-class discussions. Perhaps the only thing I
personally could have used was a synthesis of our class-discussions written on the board so I could copy down notes. That is how I learn in most
classes. That being said, I was able to gather enough information about the important take-aways after class when Professor Trumbull put the lecture
slides up on Canvas. Those were really helpful, especially when writing the papers.

7. Continue to emphasize primary texts and open formats for engaging with them. Guiding questions can continue to focus reading effort and support
overall understanding.

8. Adhering to more time friendly conversations or keeping control of the class discussions would probably help in making sure all of the elements from
the texts could be thoroughly explored.

9. I would suggest maybe more small group discussions and then bring the ideas to a full group discussion.

10. I think that application of the texts to modern problems would be beneficial as it is in the present where we can make the biggest positive changes to
our world. If this class were framed in such a way that these texts were thought about critically to how they apply and can be used to change our world
for the better i think it would be really helpful and powerful.

11. It would be nice to spend a little time doing peer review in class as well as hypothesis building.

12. I wanted to say that I felt very included and affirmed in this class. Robert did a great job at using everyone's first names and being positive when me,
or anyone contributed to the class discussion. This helped in my nervousness of voicing my thoughts and opinions out loud in class. It was wonderful to
get to know Rob!!

13. I can't think of anything.

14. I haven't any suggestions.

Printed: 12/30/15
Page 5 of 5

© 2014, IASystem, University of Washington
Survey no: 13097

Trumbull - Teaching Portfolio - Page 41 of 41


	1-TeachingPorfolio_TOC 2
	3-HumanNature_syllabus
	4-Ethics_in_progress
	5-19thCenPhilosophy_syllabus_10.13
	6-20thCenPhilosophy_syllabus_10.13
	7-Freud_syllabus_PHIL_12.16
	8-Derrida+Foucault_syllabus_12.16
	9-SelectedStudentComments
	10-Letters-of-Commendation
	11-QuantiativeSummary
	evalsTrumbull
	output
	13863
	13863

	13863
	13863

	Was this class intellectually stimulating? Did it stretch your thinking? Why or why not?
	What aspects of this class contributed most to your learning?
	What aspects of this class detracted from your learning?
	What suggestions do you have for improving the class?

	output354
	13097
	13097

	13097
	13097

	Was this class intellectually stimulating? Did it stretch your thinking? Why or why not?
	What aspects of this class contributed most to your learning?
	What aspects of this class detracted from your learning?
	What suggestions do you have for improving the class?





